
Childhood, Society and Education 

 

Aims of the Course 

This course will attempt to study how childhood unfolds when situated in the 

broader socio-political context of society. The larger aim is to relate this 

understanding to educational contexts, policy and practice. The notions and 

conceptualizations of childhood drawn from various disciplinary perspectives, 

particularly Sociology, Psychology and Childhood Studies will be studied in 

detail. Reflecting on the spectrum of childhoods that exist and diversity in the 

experiences of children, the course will build perspective on the universalism- 

contextualism debate and the singular- multiple childhoods debate that mark 

the understanding of childhood in India. An important aim of the course is to 

understand developmental aspects related to childhood and study the 

implications for early childhood education that stem from them. Understanding 

the basis of early childhood education and examining curriculum and best 

practices are also important aims of the course. 

 

Course Objectives: 

 

 Build understanding about the concept and debates related to 

childhood. 

 Examine childhood in the matrix of social structures, processes and 

relationships, and as a developmental and social construct. 

  Build perspective emerging from discourses on childhood, the    

experiences of children and practices in Early Childhood Education. 

 Critically understand, appreciate, situate and plan professional 

work/research involving children and issues related to early childhood 

education. 

 

Course Contents 

Unit 1: The Institution of Childhood: Historical and Contemporary 

Constructions 

 Perceptions and Definitions: 



 Perceptions about children and childhood  

 Socio-cultural and age-stage debates in defining childhood 

 Children in History, Literature, Psychology, Philosophy, Anthropology: 

A Survey through selected excerpts 

 The varying concept of childhood: Socio-historical evolution and socio-

demographic factors 

 Examining developmental processes and trends that mark childhood  

 

Unit 2: Adults, Society and Childhood: Institutional Spaces 

 Family, work and productivity 

 Educating and schooling children: Socialization, cultural reproduction, 

Learning, and resistance 

 Media, market and global culture: Cultural politics of childhood 

 

Unit 3: Experiences and Life worlds of Children: 

 Exploring children’s socio-cultural and emotional worlds 

 Interacting with and listening to children 

 Representations of Childhood in media and literature 

 

Unit 4: Policy and Practices in Early Childhood Education:  

 Child rights and Human Rights 

 Policy perspectives, challenges and problems 

 Critical Study of select ECCE Programmes 

 
 
Reading List and Resource Material: 

 Anandalakshmy, S. & Bajaj, M. (1982). Childhood in the weaver’s 

community in Varanasi: Socialisation for adult roles. In Sinha, D. (Ed.) 

Socialization of the Indian child (pp. 31-38). New Delhi: Concept 

Publishing Company. 

 Aries, Philippe. (1962/1960). Centuries of childhood (trans. Robert 

Baldick). London: Jonathan Cape. 

 Balagopalan, S. (2008). Memories of tomorrow: children, labor, and the 

panacea of formal schooling. The Journal of the History of Childhood and 

Youth, 1(2). 267-285. 



 Balagopalan, S. (2011). Introduction: Children’s lives and the Indian 

context. Childhood, 18(3), 291-297.  

 Balakrishnan, Vijayalakshmi. (2011). Growing Up and Away - Narratives of 

Indian Childhoods Memory, History, Identity. OUP. (Selections) 

 Behera, D.K. (Ed.). (2007). Childhoods in South Asia. Delhi: Pearson 

Education. (Introduction) (115.40954, AUD-KG) 

 Berns, M. (2012). Child, family, school and community: Socialization and 

support. Wadsworth: Cengage Learning 

 Brown, B.B., and T.S. Saraswathi et. al. (2002). The kaleidoscope of 

adolescence: experiences of the world's youth at the beginning of the 21st 

century. In B. Bradford Brown, Reed W. Larson and T. S. Saraswathi 

(Eds.), The world's youth: Adolescence in eight regions of the globe, pp. 1 

- 10. Cambridge University Press. (personal copy, also on 

http://assets.cambridge.org/97805218/09108/excerpt/9780521809108_exc

erpt.pdf) 

 Chatterjee, M. (2006). Decentralised childcare services: the SEWA 

experience. Economic and Political weekly, 3660-3664. 

 Chaudhary, N. (2009). Families and children in poverty: Objective 

definitions, subjective lives. In A. C. Bastos & E. P. Rabinovich (Ed.), 

Living in poverty: Developmental poetics of cultural lives. Charlotte, NC: 

Information Age.  

 Giroux, Henry. (1996). Animating the youth: Disneyfication of children’s 

culture. In Fugitive cultures, race, violence and youth, pp.89 – 114. 

London: Routledge. 

 Holt, John. (1974). Escape from childhood, pp. 1 – 19, 57 - 69. Bhopal: 

Eklavya. (Chapter 1). 

 Holt, Louis (Ed.). (2011). Geographies of children youth and families – An 

international perspective. Routledge. (Introduction). 

 Hopkins, L. and Sriprakash, A. (Eds.). (2015). The ‘Poor Child’: The 

cultural politics of education, development and childhood. London: 

Routledge. (Relevant chapters) 

 Iralu, Easterine. (2007). A terrible matriarchy. Zubaan. 

 Jenks, Chris. (2005). Childhood (2nd ed.). Abingdon: Routledge. 

 Kakkar, Sudhir. (1978).The inner world: A psycho-analytic study of 

childhood and society in India. Delhi: OUP. (personal copy) 

 Kaul, V. (2012). Can early childhood care and education help overcome 

family and social disadvantage – evidence from India. In Kapur. M, Koot. 

H. M, Lamb.M.E (Eds.) Developmental psychology and education: 

Bridging the gap (pp. 114-133). New Delhi: Manak. 

 Kaur, B. (2006). Nineteenth century missionary infant schools in three 

colonial settings: The experience in India, New Zealand, and Canada. 

Conference paper. Reconceptualizing early childhood education: research, 

http://assets.cambridge.org/97805218/09108/excerpt/9780521809108_excerpt.pdf
http://assets.cambridge.org/97805218/09108/excerpt/9780521809108_excerpt.pdf


theory and practice, Rotorua, New Zealand. Retrieved from: 

https://education.waikato.ac.nz/research/files/default/9G_Baljit_Kaur.pdf 

 Kumar, K. (2006). Childhood in a globalising world. Economic and Political 

weekly. 4030-4034.  

 Kumar, K. (2010). Culture, state and girls: An educational perspective. 

Economic and Political Weekly, 45(17), 75-84. 

 Lee, N. and Motzkau, J. (2011). Navigating the bio-politics of childhood. 

Childhood, 18(1), 7–19. 

 Misri, U. (1986). Child and childhood: A conceptual construction. In Veena 

Das (Ed.), The word and the world: Fantasy, symbol and record, pp. 115 – 

132. New Delhi: Sage.  

 Nadesan, M. H. (2010). Governing childhood into the 21st century: 

Biopolitical technologies of childhood management and education. 

London: Palgrave Macmillan. 

 Ryan, K. W. (2012). The new wave of childhood studies: Breaking the grip 

of bio-social dualism?. Childhood, 19, 439- 452.  

 Singh, A.K. (2004). In lieu of political right. 

 Sinha. S. (2009). Deficit childhoods. India international centre quarterly, 

36(2), 48-57. 

 Swaminathan, M. (1998). The First Five Years: A Critical Perspective on 

ECCE in India (pp. 1-30). New Delhi: Sage. 

 Uberoi, Patricia. (2002). ‘Baby’ iconography: Constructing childhood in 

Indian calendar art. In S. Patel, J. Baghchi and K. Raj (Eds.), Thinking 

social science in India, pp. 264 – 281. New Delhi: Sage. (personal copy) 

 Valmiki, Omprakash. (2007). Joothan: A Dalit’s life (Trans. Arun Prabha 

Mukherjee) (pp.23 - 39).  Kolkata: SAMYA. 

 Weiner, Myron. (1991). The child and the State in India: Child labor and 

education policy in comparative perspective (4th ed.). Princeton University 

Press.  (selections) 

 Reports and Policy Related Documents:  

o FOCUS Report (2006),  

o Learning without burden report (1993),  

o National Curriculum Framework (2005),  

o Probe Revisited   

o UNICEF Reports,  

o ECCE Policy 2013 

o RtE Act 2009, Child Labour Act 1986 and  Juvinile Justice Act 

 
 

https://education.waikato.ac.nz/research/files/default/9G_Baljit_Kaur.pdf


 

  Specially Designed Pre-Ph.D. Course 2015 

 

Scholar: Ms. Anjali Tiwari                           Supervisor: Prof. Anita Rampal 

 

CURRICULUM, IDEOLOGY AND AGENCY 

 

Objectives:  

The school as an institution is a place of control and domination and also of resistance. This 

course is specially designed to explore this tension as it plays out in school and to understand 

the nuanced relationship between curriculum, ideology and agency. 

This course tries to cover different arenas like critical pedagogy, ideology, agency and 

resistance, which directly or indirectly affect the school system. This course explores how the 

school system acts as a vehicle for reproduction of particularistic ideology (religion, gender, 

caste etc.). “In schools, dominant classes exercise their power symbolically in the sense that 

the cultural capital of the dominant classes are reproduced in language, curriculum and 

pedagogy.” (Scrase T. 1993 pg. - 98). However, there are many spaces within the school 

system which provide room for teachers and students to exercise their agency. Critical 

pedagogy is a potent way to apprehend this concept of agency and resistance, as teachers try 

to problematize the overall nexus of power and hegemony and also include the voices of the 

marginalized groups in the classroom discourse. This also helps in creating consciousness 

among the students about their identity and place in society and enables them to question the 

dominations prevalent in society. Apart from this, students also create “counter school 

cultures” (Willis, 1977) to exercise their agency. Student‟s attitude within and outside the 

class, their group dynamics, responses to and participation in creative interventions of 

transformative action where the opportunities arise, give them the agency to counter or resist 

the dominant ideology of the school.  

This course along with field observations would provide an insight into the relation between 

dominant ideology (caste, class, gender, religion etc.) and the school system and how critical 

pedagogy could help understand the processes of resistance within a counter school culture.  
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Daza, S. (2009). The Non-Innocence of Recognition: Subjects and Agency in Education 
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Gender Perspective and education: Challenges and 

Major concerns 

Course Work  

This course has been designed to enable to study gender issues in education and its relationship 

with India‘s society. Conceptual inquiry is an essential feature of the course. The course attempts 

to make deep understanding and examine the present status of educational problems, challenges 

and issues related to transgender people to get education because of their gender identity and the 

role of society in their poor socio economic and in educational backwardness. This course also 

give  special attention  to transgender in gender perspective . The Transgender community is one 

among the most marginalised and vulnerable communities in India. They face high levels of stigma 

in almost every sphere of their life such as health, schools/colleges, employment, social schemes and 

entitlement. Extreme social exclusion diminishes self-esteem and sense of social responsibility. The 

community needs to be included in the mainstream development program of the country and be 

protected from all forms of abuse and exploitation. 

This course also attempt to examine transgender as marginalized group and to study special 

major and initiative made by various organization like government bodies, educational institution 

etc.  to give them equal educational opportunity and social status. The readings include all major 

reports which takes some important decision to  make them free and equals to human being 

without any discrimination. 

COURSE CONTENT 

 

Unit I: Key Constructs in Gender  
Patriarchy, power, resources and opportunities, sex,  

A brief introduction to feminist theories: radical, liberal, psychoanalyst, socialist and Marxist.  

 

Unit II: Social Construction of Gender 

Socialization in the family and at school, Occupation and identity (identities largely unavailable 

to women such as farmer, scientist etc.) stereotypes about girls and women prevalent in the 

society, media and literature. 

 

Gender and its intersection with poverty, caste, class, religion, disability, and region (rural, urban 

and tribal areas); essentialzed male and female identities and the introduction to third gender. 

 

Unit III: Social psychology of gender roles  

 

• Gender as a social category  

• Gender differences and socialisation  

• Changing roles and socialisation  

• Media and society images of women and transgender 



 

Unit IV: Transgender and gender  

 Gender identity: Biology or environment 

 Historical roots of transgender in India 

 Contexts of transgender–Concepts and theories related to transgender 

 Where is Transgender theory stands ? Gender or Sexuality  

 

Unit V: Transgender and society 

 Analyze Socio-economic status of transgender in Indian society: Their Image in society, 

Rejection by family, types work doing by them, presence of transgender in public life. 

 Transgender and social exclusion 

 Transgender and other two genders 

 Transgender as marginalized group  

 

Unit VI: Education and transgender 

 Transgender educational status 

 Major issues and challenges in accessing education 

 Problems faced by transgender student in educational institutions 

 Transgender issues in higher education 

 

Unit VII: Policy frameworks for gender concerns in education and deprived gender 

empowerment – A critical perspective  

• Concepts, Dimensions and Parameters  

• National policies and approach to Five Year Plans  

• Different committees and commissions in education set up by the GOI in the post independence    

period  

• Projects, programmes and schemes to bridge gender gaps in education and empowerment  

 

Unit VIII: Gender issues in education and empowerment : PROBLEMS and 

CHALLENGES 

• Socio – cultural perspectives in  education with a view to identify issues and concerns in  

education  

• Analytical analysis of gender issues in girls and transgender  education across states  

• Interventions – both government and non – government organizations to address gender based 

disparities in education and empowerment - A critical review  

 

Unit IX:Empowerment of Women and transgender  through Legal Awareness  

• International Conventions   

• Laws for work and employment  

• Laws for violence against women and transgender 
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 Ph.D. Course 

Linguistic diversity, conflicts and marginalization 

 

 

This doctoral course is designed for the doctoral students who are willing to work  in the area of 

linguistic complexities and marginalization  in education.  

In India,  colonial past ensured that the new nation state inherits domination of English language in all 

spheres of life be it the administration, academics or professional arena. Electoral politics is, however, 

an exception where India‘s multi lingualism still thrives/dominates. The history of language policy 

formulation in India, in education and administration,  is replete with conflicting opinions/world views, 

power politics, instrumental policy recommendations and its failures.The linguists, socio linguists in 

particular, confess that Indian linguistic diversity is simultaneously a huge challenge and an 

opportunity. The language and identity issues open up another arena of challenge, conflict and 

contestation. So does the debate on the hierarchy of languages, commonly known as the dialect and 

the language divide. Generally, there is little or wrong understanding of the evolution of ‗standard 

languages‘ and their organic and historical links with the people‘s living languages.   

 

How does education deal with these complexities or it doesn‘t do that at all and  allow the situation to 

remain fluid? The elementary level education mandates teaching in  mother tongue or regional 

languages as it is in the national policy based on sound evidence. However, parents and politicians 

are opposed to this fearing marginalization of their children and loosing  voters respectively and 

emphasize the need for learning  English. For higher level liberal and professional education, English 

is an unstated pre requisite. Given the fact that English proficiency is unequally distributed amongst 

various states, the states with less person power proficient in English face discrimination leading to 

marginalization in the professional fields. Also, the rich knowledge that exists and continuously being 

created in other languages remains marginalized in higher education. The purpose of this course is to 

build  understanding of the language issues in India, language policies in education and as a 

consequence marginalization of people and their knowledge specifically in higher education due to 

dominance of English. 

 

The specific objectives  of the course are : 

 

- Understanding the linguistic diversity  in India including erstwhile languages of knowledge production;  

 



-Language policy and related debates during the pre and post-independence period including the 

conflicts that ensued with the imposition of the idea of ‗a national‘ language; 

 

 

 

- Engaging with the discourse on the history, politics and economics of language hierarchy thus 

understanding the process of  marginalization, de legitimization  and impoverishment of people‘s rich 

linguistic resources and knowledge; 

 

-Understanding the formal education – school and higher level— policy discourse in India ---its critique 

and consequences. 

-Understanding the equality and inequality debate in education in India to locate this in the context of 

linguistic hierarchies.  

 

Readings 

Agnihotri, Ramakant and Sanjay Kumar (eds.). (2001). Hindi Nai Chaal Mein Dhali: Prashnvachak Ek. 

New Delhi:Deshkal. 

Agnihotri, Rama and Khanna.(   ). Multilingual Classrooms 
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Eklavya ( (1994). ―Teaching Hindi in the Schools of Madhya Pradesh- A background Paper‖. Eklavya: 
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Krishna, Sumi ( 1991). India‘s Living Languages. Allied Publishers: New Delhi. 

National Focus Group (2007). ―Problems of Scheduled caste and Scheduled Tribe Children‖, Position 
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Veaskar, Padma. (2010). ―Quality and Inequality in Indian Education: Some Critical Policy Concerns‖. 

Contemporary Education Dialogue. 7(1): 58-93. 

Velaskar, Padma (2016). ―Neo-Liberal Policies and the Crisis of State Schooling‖ In Education and 

Empowerment in India: Policies and Practice edited by Avinash Kumar Singh . Rutledge: New Delhi. 

 

Policy documents: 

Historical writings on language policy 

Assembly debates 

Readings on Equality and marginalization in Education 
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Dr. Shobha Sinha 

 

Reading English in the Secondary School 

 

 

Rationale:  This independent course is planned for doctoral students who are working on 

reading in English at the Secondary level.  One of the reasons why children aspire to 

learn English in India (apart from the definite prestige associated with it) is that it is 

considered to be a language of access to various forms of knowledge, e.g., in science.  

However, there is a large variability in their competence of English.  Children go to 

different medium schools (English and other Indian languages) and that too impacts their 

exposure and competence in English.  Added to this is the issue of reading higher level 

texts and its comprehension in India.  This course focuses on both the processes of 

reading extended texts in multiple subjects including literature and issues related to 

reading in the first and second language; and  bilingualism in India.    

 

 

 

Section One: Extending literacy in Secondary School 

 

1. Comprehension in the Content Area 

       Comprehension theories:  Schema-theoretic view in Reading Comprehension.  

Implications for instruction 

 Metacognition and strategic reading:  Purpose for reading, strategies for reading, 

monitoring comprehension.  Study skills. 

 Vocabulary and comprehension 

 Instructional and research implications 

 Text Structure:  analyzing text structures and effect of text structure on 

comprehension. 

  

11. Response to Literature: 

  Transactional theory 

   Aesthetic and efferent reading. 

 Factors affecting response to literature 

 Assessing response to literature 

 

III. Writing  

 Writing across the curriculum 

 Writing Process Approach 

 Writing as reflection. 

Reading Writing Connections 

 

 

 

Section Two:  Reading English in India 

 



 I.  Reading in the Second Language (English)  

Communicative approaches to Second Language Acquisition and Extending 

Communicative approaches into literacy 

Reading and the Bilingual student 

Reading Experiences in multilingual classrooms 

Content Instruction for English Language learners 

 

2. English in the Indian Context: 

 Historical Background of English in Indian education 

English in different types of schools  

Indian English 
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Research Methodology 

Ph.D. in Education 

 

This is a second level course in Research Methodology and expects and builds on a basic 
understanding of educational research and research methods relevant to research in social 
sciences in general, and educational research in particular. A Ph.D. scholar who has not had 
prior engagement with the first level course is advised to read the basic texts recommended 
below and equip himself/herself for the course at this level. 

______________________________________________________________________________ 

Basic readings: 

Bell, J. (2010). Doing Your Research Project: A Guide for First-Time Researchers in Education and 

Social Science. (5th Ed.) The Open University Press. (Available online) 

 

Creswell, J.W. (2007). Qualitative Inquiry and Research Design: Choosing among Research 

Traditions, New Delhi: Sage Publications. 

______________________________________________________________________________ 

It is important to develop a deep understanding of the nature of educational research as often 
educators seek remedies of educational problems without understanding the nature of the 
issues and problems.  Hence, quality research which contributes to knowledge building about 
various facets of education in India is crucial.  This course will help in understanding not only the 
procedures of research but also issues related to its conceptualization and theory.  It will 
critically examine the processes and contextualize it within the current discourse of educational 
research.   

The objectives of the course are as follows: 

 Developing understanding about research processes by engaging with fieldwork 
and examining existing research studies. 

 Learning to critically analyse not only the research process and papers but also 
one’s own experiences as a researcher. 

Unit 1:  Foundations of Educational Research: Historical background relating to the philosophies 
impacting educational research and current situation.  Role of theoretical perspectives 
on conceptualizing research and knowledge construction.   

Unit 2: Research Processes and Perspectives: 

 Quantitative and qualitative perspectives 

 Special focus on survey, qualitative methods, and case studies.  Comparing and 
contrasting to gain understanding of these methods and their strengths and limitations. 
Issues related to sampling, access, generalization, and subjectivity will be discussed. 
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 Examining the tools of research with a focus on preparing 
questionnaire/interviews, and observation.  Contrasting differences of approaches in the 
use of these tools, for example, contrasting structured and unstructured interviews, or 
participant observation with other kinds of observation. 

 Ensuring data quality: Examining ways of ensuring data quality depending on the 
type and purposes of research approach being used.  Topics will include validity, 
reliability, triangulation, discussions on subjectivity and representativeness. 

 Analysis of data and drawing conclusions 

 Ethics of research. 

Unit 3:  Some Relevant Topics/issues specific to Educational Research: 
 Classroom-based research 

 Research with children:  Challenges and concerns. 

 Examining concept development and pedagogy of various subject areas including 
Maths, language, social studies, and science 

Note: There will be specific sessions on the following topics/areas that will help the researcher 
to get a hands on experience of handling different facets of research: 

Literature Review/data search, bibliography and citation, using soft-ware for data analysis (for 
example, SPSS and NVIVO), presentations skills and writing skills. The scholar is required to 
make class presentations and submit written assignments regularly. Assessment will be done on 
the basis of small and big assignments and a take-home or sit-in open book exam at the end of 
the course. 

Readings: 

Atkinson, P. et al. (Eds.) (2001). Handbook of Ethnography. London: Sage Publications. 

Bryman, A. & Burgess, R.G. (Eds.) (1999). Qualitative Research, Volumes I, II, III and IV. London: 

Sage Publications. Selected chapters for different aspects. 

 

Burgess, R.G. (Ed.) (1984). The Research Process in Educational Settings: Ten Case Studies, 

Philadelphia: The Falmer Press. (Read the Introduction, conclusion and any one chapter for 

writing a critique-see Task 1.) 

 

Corbin, J. & Strauss, A. (2008). Basics of Qualitative Research: Techniques and Procedures for 

Developing Grounded Theory (3rd ed.), Los Angeles: Sage Publications. 

Denzin , N.K. & Lincoln, Y.S. (Eds.) (2000). Handbook of Qualitative Research (2nd Ed.), Thousand 

Oaks: Sage Publications. 
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Denzin, N.K. & Lincoln, Y.S. (Eds). (2003). Strategies of Qualitative Inquiry. (2nd Ed.), Thousand 

Oaks, California: Sage Publications Inc. 

Eisner, E.W. (1998). The Enlightened Eye: Qualitative Inquiry and the Enhancement of 

Educational Practice. New Jersey: Prentice Hall, Inc. Introduction and Chapters 1, 2, 3 8, 9, 10 

and 11. 

 

Geertz, C. (1993). The Interpretation of Cultures: Selected Essays. London: Fontana Press. 

Chapter 1 

 

Green, J.L., Camilli, G. & Elmore, P. B. (Eds.). (2006). Handbook of Complementary Methods in 

Education Research. Mahwah,NJ: Lawrence Erlbaum Associates Inc. 

Holliday, A. (2007). Doing and Writing Qualitative Research (2nd ed.), London: Sage Publications. 

An Excellent book for beginners: a must read for all of you!! 

Srivastava, V.K. (Ed.) (2004). Methodology and Fieldwork, New Delhi: Oxford University Press. 

 

 

 
 



Towards Interpretation of Adolescent Hindi Literature

Unit 1- Reading and Responding to literature 

 Literary theory and  Adolescent  literature
 Understanding  the process of meaning making
 Literary interpretation and appreciation
 Assessing response to literature

Unit 2-  Understanding Diversity

 socio – cultural diversity
 Diversity in classroom – multilingual, multicultural
 Diversity in content of literature

Unit 3 –Adolescent literature in Hindi

 Popular trends in adolescent literature
  Reading and interpreting  adolescent literature
 Issues of representation - class, gender, cultural differences, identity etc.
 Differences in interpreting  children’s literary texts –constructing multiple subjectivities and 

identities
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Books
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Course work- 2015 
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Understanding Inclusion: Emerging Trends and Challenges 
 

Concept Note 

Diversity is a way to look at, understand & build a meaningful perspective about differences 

amongst individuals and various social groups. It means more than acknowledging and 

appreciating variance in cognitive and physical ability, gender, age, national origin, ethnicity 

and religion. The power of diversity is unleashed when we respect and value differences. The 

course will provide an opportunity to explore and develop a comprehensive and critical 

understanding about the relationship among individual, school, society and state.  

Course outline and reading   

 A  brief history of Discrimination and Exclusion:  Exploring Hierarchy, Status and 

power System 

 History and Experiences of Diverse Groups: Negotiating Attitudes, Dispelling biases, 

Challenging Stereotypes 

 Assimilation or Inclusion: Social response & responsibility 

 Intersecting Inequalities: Developing a context for collective action and individual 

mobility 

 Ability/inability Paradox: Repositioning the Question of Competence 

 Understanding Stereotypes and Inequalities in Education: The Philosophical, 

Sociological Historical and Political foundations of Inclusion 

 Concept and processes of social and educational opportunities: Interrelationship 

among students, their families, the communities and school 

 Methodological debates and Challenges with specific reference to research in 

Inclusion 
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शोधकर्त्री का नाम- नेहा गोस्वामी 

ऩर्यवेक्षऺका का नाम- डॉ नीरा नारंग  

 

ऩाठ्र्क्रम – स्र्त्री अध्र्र्न : ववववध आर्ाम 

 

इकाई 1  समाज और जेंडर  

 जेंडर : अध्ययन उऩागम, सॊवेदनशीऱता 
 जेंडर ववमशश : ऩूरकता, असमानता, आश्रितता, अधीनस्थता  
 नारीवादी ससदधाॊत और नारीवादी राजनीतत  

 

इकाई 2  सामाजजक ढाॉचा और स्री  

 भारतीय समाज और सॊस्कृतत में जस्रयों की प्राजस्थतत 
 स्री अध्ययन : ससदधान्त, स्री अजस्मता के प्रश्न  
 सामाजजक ऩररवतशन और स्री  

 

इकाई 3  आधतुनक हहन्दी साहहत्य में स्री ववमशश  

 भारतेन्द ुएवॊ दवववेदी युगीन साहहत्य में स्री  
 ऩूवश आधतुनक एवॊ उत्तर आधतुनक साहहत्य में स्री  
 दसऱत साहहत्य में स्री ववमशश 
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 Area of Research: Inclusion of Children with Disabilities 
 

Course 1: Diversity and Inclusion (M.Phil Course) 

Course 2:  Disability and Inclusion (Customized) 

 

Course Title: Disability and inclusion (Customized) 

Preamble:  

When a group of people share a similar characteristic, be it language or religion or any such, it is 

understood to depict uniformity with reference to the particular characteristic in focus. But when 

there are groups of people hailing from different races, religions and cultures, they represent 

diversity. The scope of diversity widens as social groups that identify as marginalised use a 

variety of strategies to make their issues acknowledged and accepted by the society. At the same 

time, subsumed in the notion of diversity is the understanding that certain differences may bring 

specific disadvantage to the person in terms of his/her social position and life chances where as 

others may not, to the same extent. Finally, diversity is not simply a descriptive term; it implies 

an ideological position that values and respects cultural pluralism and supports its preservation 

within a society; the concept of diversity encompasses acceptance and respect for members of a 

group; it is loaded with a political perspective positively inclined to equity and justice in society.  

It is from the above thread of analysis - diversity is loaded with a political perspective positively 

inclined to equity and justice in society - that diversity gets linked to inclusion. Here diversity 

subsumes the value and respect for pluralism in a social group establishing positive inclination to 

inclusivity while fostering a feeling of oneness and a sense of belongingness in each of the 

members of the pluralistic society. It is diversity that brings in the advocacy for equity and 

justice for each of the diverse persons in a group irrespective of their abilities, disabilities, social 

status, religion, class, caste and so on and so forth.  

Another thread of analysis is that it is diversity and the exclusion of some who are not like the 

majority in their group that has given rise to inclusion as a significant discourse. 

Persons with disability/ies form he major group who are excluded from the society and hence the 

focus area in the course. 

Inclusion as a philosophy and process is deeply impacted by the state policies and the socio 

cultural ethos. Therefore whatever policies or declarations are made at the international level it is 



imperative that a micro analysis of its implementation be carried out in the specific socio cultural 

context in focus. 

Course Content with the corresponding objectives:           

1. Models of Disability:  

It is important to understand and critique the paradigms of disability and have a holistic 

view of disability as a phenomenon to delve deeper into any research in this area. 

 Charity  

 Rehabilitation 

 Medical 

 Social 

 Human Rights 

 Bio-psychosocial 

The scholar will present a detailed paper on the understanding developed on the above 

models and submit it. 

2. Critical analysis of Inclusion of children with disability as the option for the 

education of all children with disability of any kind or stage  

Inclusion is the buzz word across all nations across the globe in the context of education 

of children with disabilities. It is important to review literature on the field experiences 

from different developing and developing countries to scrutinize inclusion as the option 

for all disabled children. 

 

3. Book Review (any 2) 

Len Barton is a disability activist writer and has written profusely on the sociological 

perspectives of disability. Reviewing books written by him can develop critical thinking 

ability in the reader. 

 

1. Disability, Politics and the Struggle for Change 

2. Inclusive Education and Teacher Education  

3. Special Education and Social Interests  

4. Voicing Concerns: Sociological Perspectives on Contemporary Education Reforms 

5. Disability Studies Today 

 



4. Annotated Bibliography Education of children with disability ( 2000-2016) ( 25/30 

works) 

 

Suggested scholars: 

 Mel Ainscow 

 Shapiro 

 Deppler 

 Mithu Alur 

 Gajendra Verma 

 David Mitchell 

 Anaesthesia Liasidou 

 Peter Mittler 

 Sally Tomlinson 

 Bob Algozzine 

 James Ysseldyke 

 Madan Mohan Jha 

 Anita Ghai 

 Lorella Terzi 

 Nidhi Singhal 

 

Making an annotated bibliography of the works of these and more scholars in the field, 

both books and journal articles (conceptual and field based research articles) will lead the 

scholar into an in-depth understanding of the area of disability and education and get him 

ready for a meaningful engagement in the field. 

 

Reading List 

Journals  

1. Journal of Research in Special Educational Needs 

2. International Journal of Special Education 

3. International Journal of Inclusive Education 

4. Exceptional Children 

5. Exceptionality 

6. International Journal of Disability, Development and Education 

7. Exceptionality, Education International 

8. British Journal of Special Education 

9. Journal of Special Education and Rehabilitation 

10. International Journal of Early Childhood and Special Education 

11. International Journal of Diversity in Education 

12. International Journal of Learner Diversity and Identities 

 

 



Books  
 

Baglieri, S & Shapiro, A. (2012).  Disability studies and the inclusive classroom. New York, 

Routledge  

 

Booth,T & Ainscow,M. (2011). The Index for inclusion. Bristol: UK, Centre for Studies on 

Inclusive Education                           

                                                                                          

Booth,T & Ainscow,M. (2012). Analysis of value & use of index for inclusion. Retrieved from 

http://www.icevi- europe.org/enletter/issue51-09EASPD3.pdf 

         

Davis, L.J.  (Ed.). (1995). The Disability studies reader (3
rd

 Ed).  NY, Routledge  

 

Frederickson, N & Cline, T. (2009).  Special educational needs, Inclusion and diversity (2
nd

 Ed). 

England, Open University 

 

Ghai, A. (2015). Rethinking disability in India. New Delhi, Routledge                                    

 

Goodley. D. (2011).  Disability studies: An Interdisciplinary introduction. London, Sage  

 

Kirk, Gallagher, Anastasiow & Coleman. (2006). Educating exceptional children. Boston: MA,  

        Houghton Mifflin                        

 

Mittler, P. (2000). Working towards inclusive education. London, David Fulton 

 

Smith, D.D. (1998). Introduction to special education. Boston: MA, Allyn and Bacon  

 

The SAGE Handbook of special education, Vol I & II. (2014). London, Sage 

 

Terzi, L. (2008).  Justice and equality in education. London, Continuum  

 

Ysseldyke, J.E. & Algozzine, B. (1995).  Special education: A Practical approach for teachers. 

New Delhi, Kanishka,  

 

Ysseldyke,J.E.,  Algozzine,B. & Thurlow,M.L. (1992). Critical issues in special education. 

Boston: MA, Houghton Mifflin  

   

Underwood. (2008). The Construction of disability in our schools. Rotterdam, Sense Publishers            

 

  

 Websites 

 Do2Learn (for teachers: all about learners and teaching) 

 Inclusive Schools Network (Assessment tools etc) 

 Lesson Pix (Learning materials) 

 CAST (Centre for Applied Special Technology) ( Information and Tools to        

 Implement Universal Design for Learning_ helpful for Differentiated     

Learning) 

../Documents/ICSSR/Retrieved%20from%20http:/www.icevi-%20europe.org/enletter/issue51-09EASPD3.pdf
../Documents/ICSSR/Retrieved%20from%20http:/www.icevi-%20europe.org/enletter/issue51-09EASPD3.pdf


 The Organised Special Education teacher (resources for teachers) 

 Inclusive Classroom School Resources (ACD-Association for Children with a Disability) 

 http://www.thedtgroup.org/physical-disabilities/case-studies 

 http://successstory.com/inspiration/10-best-successful-personalities-with-disabilities (15 

successful stories) 

 http://listverse.com/2010/01/18/top-10-extraordinary-people-with-disabilities/   (10 

Indians with disabilities) 

 http://www.deaflinx.com/DeafEd/OptionsGuide/TC.html 

 http://online.sju.edu/resource/special-education/modern-teaching-techniques-for-deaf-

students 

  http://www.projectidealonline.org/ 

 

Videos  

 UNICEF- Inclusive Education & Children with Disabilities 

 Inclusive Education 

 Video #3- Myths and Misconceptions about Inclusive Education 

 http://www.projectidealonline.org/  (videos for teachers on the education of children with 

different categories of disability) (Guide Technique) 

 School Experience with Learning Disabilities-Richard 

 

Supervisor 

Sailaja Chennat (Ph.D.) 

4.10.2016 

http://www.thedtgroup.org/physical-disabilities/case-studies
http://successstory.com/inspiration/10-best-successful-personalities-with-disabilities%20(15
http://listverse.com/2010/01/18/top-10-extraordinary-people-with-disabilities/
http://www.deaflinx.com/DeafEd/OptionsGuide/TC.html
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